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Introduction 
 
The purpose of this handbook is to provide a written basis for the work of all History teachers in the Academy, as well as any PGCE trainees and 
GTP’s attached to the Academy.   
 
The schemes of work are intended to be guidelines to assist the planning and preparation of work in years 7 – 9.  These are based on the 
Programmes of Study laid down in the National Curriculum Orders of 2014. 
 
Schemes of Work in Years 10 and 11 in History are based on the OCR GCSE Syllabus for topics including Peoples Health, Germany 1919-45,  
Making of Modern America 1845-1895, Elizabethan England and a Site Study 
 
The policies contained in the handbook should make it clear that the demands of the National Curriculum, and those of the examination boards, 
are by no means the overriding reasons for teaching History.  History is a subject that is potentially accessible to all the students at Chantry 
Academy at some level.  Most of our students should find some aspects of the past interesting, and many students have an active interest in 
History.  It is the principle aim of the Department to foster and guide an interest and appreciation of the past. 
 
The study of History encourages students to develop a wide range of different skills – some of a purely historical nature, and some skills relating 
to general study.  Obviously, literacy is one of them.  History is clearly concerned with the basics of reading and writing.  In History students will 
be encouraged to read a wide variety of source material from many different periods; students will be expected to write fluently and communicate 
their responses clearly.  Numeracy should also play a part in the History curriculum; students will deal with graphs and statistics that they will be 
expected to handle accurately.  Information and Communication Technology forms a growing part of the History Curriculum.  All students at 
Chantry Academy will be encouraged to use word processing to communicate their findings; to have explored the Internet in order to obtain, 
select and deploy relevant information, and to have used computer simulations to increase their understanding of a particular topic. 
 
The study of History also encourages and develops an appreciation of different cultures; students recognise similarities and differences between 
and with cultures over time.  History provides opportunities to promote spiritual development through helping students to appreciate the 
achievements of individuals and past societies.  The moral development students is developed by helping students to recognise that action have 
consequences.  History lays an important part in promoting citizenship through developing knowledge and understanding about politics, 
government and parliament. 
 
History makes students curious about the past.  Students consider how the past influences the present.  They see the diversity of human life, and 
understand more about themselves as individuals and as part of the wider community.  It is the role of the Department to guide our students 
through this process. 
 
 
 
 



HISTORY AT CHANTRY ACADEMY 
 
 
General Principles 
 
As teachers of history we will firmly believe that our subject makes a unique and highly valuable contribution to the education of pupils.  A pupil 
who has no knowledge of the past is not, in fact, properly educated.  It would be naïve, however to assume that pupils will necessarily share our 
view of the subject’s importance.  Their parents may also remember history lessons as a tedious process of learning facts and dates and may 
well agree with Henry Ford that history is bunk.  Some of our pupils’ homes may be history-free zones.  The fact that we personally have an 
academic interest in some aspects of the past is not sufficient to captivate our pupils, many of whom are not of an academic frame of mind.  
Many of our pupils also bring to our lessons emotional difficulties which impede their learning.  Information overload is the surest way of killing 
our subject.  Our enthusiasm for history must be transferred to pupils but we will only succeed in this if our lessons are varied, imaginative and 
engaging.  Our pupils need to be active and actively involved.  They need to work in groups, solve problems, experience drama, role play, benefit 
from ICT, use their abilities in art and craft, show their knowledge and understanding orally in debates and argument.  We are fortunate that our 
subject lends itself to a variety of approaches and affords opportunities to arrange all sorts of learning experiences of our pupils. 
 
It is not the purpose of this handbook to instruct fellow teachers of history exactly what they should be teaching, lesson by lesson.  It is meant to 
give an overview of the schemes of work, enquiries, themes and skills that we should address and develop.  It is founded on the premise that our 
work will be based on the key elements in national curriculum history.  It attempts to outline a clear philosophy of history teaching and learning 
which is driven by two imperatives: pupils should attain the highest standards they are capable of and they should enjoy their history lessons. 
 
A rigid and bureaucratic approach to the work of the department may well undermine individual strengths and stifle particular interests and 
enthusiasms.  This is not to say that each teacher of history will be working in splendid isolation.  A team approach established on common 
principles will see us sharing ideas, resources and good practice.  The content of the following pages will hopefully serve as useful, practical 
advice for the specialist and non-specialist alike. 
 
Mr J Longhurst – Head of History  
Mr T Moseley – Assistant Principal  
Mr T Ankin – Teach First NQT 
 
 
 
 
 
 
 



History at Chantry Academy 
 
The schemes of work which follow are built around a number of depth studies.  There is no attempt to cover every historical development in all 
of the national curriculum study units.  There is a focus on events and themes which have proven to be of interest to pupils in the past eg. trench 
warfare on the Western Front.  Particular attention is given to delivering History through an active and varied approach to meet the needs of 
pupils, who will have a variety of different preferred learning styles.  The programmes of study are based on the belief that history which 
stimulates and engages pupils is most likely to encourage them to develop historical skills and to strive for the highest standard of work.   
 
 
With pupils we should aim to promote the following: 
 

1. Quality of thought, discussion and learning 
 
2. The development of historical skills, namely the ability to: 
 

• use historical sources 
• carry out historical enquiries 
• understand chronology 
• understand that different interpretations of the past exist 
• select, deploy an communicate information 
• use and understand historical terms and vocabulary 
• explain the causes and consequences of historical events 
• show knowledge of key features of past societies and people in the past 
• feel empathy with people in past ages 
 

3. The development of literacy skills 
 
4. The development of ICT skills 
 
5. Imaginative involvement in the past and the establishment of history as a life-long interest and valuable leisure activity 
 
6. Knowledge of how the past has shaped the present and might well determine the future.  

 
As teachers of history we should be aware that our subject enriches all aspects of the curriculum. 
 
 
 



 
History Mission Statement 
 
 
 
The History Department at Chantry Academy encourages students of all abilities to reach their full potential in all aspects of their historical study. 
 
The Department is committed to providing a learning environment that will allow all our students to develop an understanding of the past and how 
it has shaped the world we live in today. 
 
The Department has a committed attitude to maintain high standard of discipline and work. 
 
It is the view of the Department that although skills based approaches are very important to developing our students’ abilities; it is of great worth 
to provide our students with a broad overview of how history fits together.  To this end, as much as the rich tapestry of history as possible has 
been included in the Programme of Study at KS3 so that all pupils get a wide exposure of past peoples, places and events. 
 
This varied flavour is again seen at KS4 and has a varied range of topics. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Aims of History Department 
 
The History Department at Chantry Academy has clear and concise aims and objectives. 
 
General Aims 
 

• to develop an understanding of the nature and discipline of the subject; and to initiate students into its specialist area of 
knowledge and understanding 

• to discover the ways in which historians explore the past and to communicate historical methodology and skills 
• to obtain an understanding of the nature of different kinds of evidence.  To distinguish between different types of evidence and 

to assess its reliability 
• to provide an experience of understanding human affairs within their historical context, and to encourage empathetic and 

imaginative responses from students 
• to understand how and why past events happened as they did, and to appreciate that historical events are likely to be multi-

casual and complex 
• to examine and explore the nature of change, how and why change has occurred and what effects these changes have 
• to appreciate the significance of knowledge and understanding of the past and, where appropriate, to use that knowledge to 

understand and explain the present 
• to develop essential study skills such as the ability to locate, examine and analyse and organise evidence and to construct 

logical argument 
• to stimulate personal interest and enthusiasm in the historical environment, and in the investigation and study of History. 

 
Summary of Objectives 
 

• to develop reference and information finding skills 
• to understand the vocabulary and concepts of History 
• to understand and be able to use, the concept of chronology 
• to be familiar with, and be able to use, a variety of sources, and to be aware of their limitations 
• to enable students to formulate historical questions 
• to help students communicate their historical understanding in a variety of ways 
• to help students develop their formal writing skills 
• to synthesize and draw conclusions from historical evidence 
• to be capable of an empathetic understanding of a range of human situations in the past 

 
 
 



Skills Development in History 
 
 
The principle aim of the History department is to encourage an interest in the past.  It is the aim of the History Department to help students of all 
abilities to develop both general and specific skills. 
 
General Skills 
 

• AFL  - students will work on assessing their own work and identifying areas for improvement. 
 

• Deduction – Students should be exposed to a wide range of stimuli such as video, written and pictorial source material, 
computer programs, artefact and visits to historical sites.  Students should be helped to teach conclusions from the stimuli. 

 
• Reference – Students should develop basic research techniques such as finding materials in the LRC; the selection and 

development of content; and the use of the index in textbooks and reference books. 
 

• Recording – Students should record data accurately, whether in graph form, tables or note taking. 
 

• Numeracy – Students should be taught to use numbers effectively and accurately. 
 

• Technology – Students should be encouraged to make use of information technology. 
 

• Graphical – Students should be expected to develop skills of accurate drawing, map-making and representation. 
 

• Literacy – Students should be taught to use language effectively, both in written and spoken form, with emphasis on extended 
writing. 

 
 
 
 
 
 
 
 
 
 
 



 
Skills in History 
 
 
Subject-Specific Skills 
 
All students should be given training in the application of subject-specific skills, at a level appropriate to their age and ability.  They should be 
introduced to the key concepts and ideas of historical study.  These will include: 
 

• Empathy – Students must be helped to avoid assumptions about historical motivation.  They should be encouraged to “stand 
outside themselves” and see things from different perspectives. 

 
• Chronology – Students will be helped to understand how and why past events happened as they did, and to appreciate that 

historical events are multi-casual and complex. 
 

• Change and Continuity – Students will be helped to understand the nature and importance of change and continuity in history 
and be able to evaluate and explain the levels of each within and across time periods 

 
• Role of the individual – Using a wide variety of examples, both male and female, and from different social, ethnic and national 

background, students will be expected to develop an understanding of the roles of individuals in the past. 
 

• Similarity and Difference – Students will be enabled to show their ability to appreciate the similarities and differences of past 
events.  Pupils should be able to consider similarities and differences with time periods or between different periods of time. 

 
• Evidence – Students will be expected to obtain an understanding of the nature of different kinds of evidence.  Emphasis will be 

placed on the difference between primary and secondary evidence, and on the limitations and advantages of both.  Most 
students should be able to detect and account for the presence and bias of evidence. 

 
• Persuasive writing – students will work on their ability to formulate a theory or hypotheses and produce an extended answer. 

 
 
 
 
 
 
 
 



 
Classroom Management 
 
 
It is the responsibility of all members of the department to establish a calm and orderly environment in which all students can learn.  This can be 
achieved most effectively by: 
 

• having high expectations of students 
 
• establish clear rules for the conduct of lessons 

 
• careful and thorough preparation of lessons and material, ensuring that, as far as possible, it is appropriate to the ability of the 

students 
 

• monitoring the work of students and ensuring that all tasks are completed 
 

• trawl sheets for underachievement/poor behaviour 
 

• using the Academy reward system of merits, praise and concern letters and student commendation letters 
 

• using the Academy stepped approach to behaviour 
 
In some cases, classroom management strategies will not be sufficient to deal with some students.  Their behaviour should not be accepted and 
these students should be referred, following the Academy’s behaviour management policy. 
 
The staff handbook should be consulted or the Head of Department if there are any concerns. 
 

• The Head of Department will support other staff in line with the Academy’s behaviour policy and is available at the end of every 
day after Academy for advice or support on a formal or informal basis. 

 
Staff should praise students when they achieve and this can be done formally through the Academy system. Staff should encourage students to 
complete their VALUED Award.  Likewise, teachers can draw attention to weakness. 
 
It is the responsibility of the teacher to record all incidents (positive and negative) on ‘GO’ and seek to resolve the issue themselves in line with 
our ‘Restorative’ approach.  
 
 



 
 
 
Marking 
 
The Department follows the marking Scheme set down by the Academy.  All work seen by staff should be ticked.  Homework should be marked 
and the regular levelled assessments should be given a level along with some form of target or diagnostic comment.  The level should be shared 
with the student after they have read the comments on their work.  These comments should be constructive and aimed at helping the student to 
improve.  All class work and homework should be marked regularly.  Some discretion and flexibility is needed as some members of the 
Department have larger marking commitments, but books should at the very least be marked every half-term for lower-school students and once 
per month for upper-school students. 
 
Students should be encouraged to read the comments and grades entered in their books.  Comments should be positive and build on students’ 
achievements.  Although the more detailed marking with formative comments should be written on selected pieces of work once a half term, staff 
may of course follow this more frequently if appropriate. 
 
It is not necessary for all spelling or other errors to be marked; targeted marking is preferable.  This means that the teacher decides what will be 
commented on for that particular piece of work.  Teachers might target the following: 
 

• spelling of historical words and keywords 
 
• spelling of commonly confused words 

 
• clarity of explanation and organisation of work 
 
• historical concepts 

 
 

Staff must mark for literacy following the Academy’s Literacy policy. Staff must mark in bright colours, preferably different colours each time.  
 
Staff must follow the Academy’s ‘Green Pen’ marking policy. Once general comments have been made specific tasks should be written in green 
and students must be given an opportunity to complete them.  
 
Eg. You have 5 spelling mistakes in this paragraph, find and correct them. 
    What was the most important reason for the failure of the Spanish armada?   
 
 



 
 
 
Methodology 
 
 
No one method of teaching is likely to be successful.  The Department uses a wide range of teaching methods.  The following approaches are 
used. 
 

• whole class exposition 
 
• class discussion 

 
• group discussion 

 
• simulation and role-play 

 
• open and closed questioning 

 
• short and extended writing 

 
• source-based work 

 
• activity sheets 

 
• reading aloud to the class 

 
• paired and group activities 

 

• project work 
 

• display and artistic work 
 

• graph work 
 

• using Information and Communication Technology 
 

• handling artefacts 
 

• interpreting video material 
 

• student presentations 
 

• interactive games 
 

• Use of ‘Break out’ spaces. 
 
 

 
 
 
 
 
 
 
 



 
 
 
 
Resources 
 
 
The History Department encourages use of the Academy’s Learning Centre, Hive and Library.  These spaces support our curriculum. 
 
The History Department itself has a wealth of resources that are available to enhance pupil progress. 
 
Each room has a TV, DVD player and VCR for visual enhancement. 
 
The Department also uses the computer rooms, Hive and Department laptops to enhance student’s learning. 
 
http://www.activehistory.co.uk 
http://www.Academyhistory.co.uk 
http://www.learningcurve.co.uk 
http://www.Academyhistory.org 
http://www.spartacus.Academysnet 
http://www.66c.uk/history 
http://www.66c.uk/bitesize 
 
There are also a range of teachers’ resources books and videos that can be requested via HOD. 
 
The Department is committed to supporting staff with new resources. 
 
Each classroom is equipped with a data projector.  The Department has access to a trolley of 30 laptops for students use.  
 
The department has access to 30 iPads. 
 
Staff are encouraged to make used of the computer suites available.  
 
Staff are encouraged to use these resources to enhance the quality of their lessons. 
 
 
 

http://www.activehistory.co.uk/
http://www.schoolhistory.co.uk/
http://www.learningcurve.co.uk/
http://www.schoolhistory.org/
http://www.spartacus.schoolsnet/
http://www.66c.uk/history
http://www.66c.uk/bitesize


 
 
Information and Communication Technology 
 
 
 
The History Department welcomes the implications of modern technology for both students and members of the Department. 
 
The Department’s aims are: 
 

• for members of the Department to feel confident in guiding students in the effective use of appropriate software and hardware. 
 

• to ensure that effective in-service training is available to support staff 
 

• for all students, where possible, to be given guidance in the selection and deployment of materials from the internet 
 
 
The Department does have access to ICT equipment in the Department rooms.  The Department can book ICT rooms to use their facilities, 
which can mean that some groups do not have as much access as the Department would ideally like. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
Differentiation 
 
 
The History Department believes that differentiation is the process whereby students across the whole ability range can have access to, and 
benefit from, the same curriculum. 
 
The Department aims to develop a sense of achievement in all our students by trying to provide a range of opportunities and experiences which 
will support students and encourage them to achieve their full potential within the framework of the History curriculum. 
 
In History we aim to cater for the individual needs of our students.  We examine our teaching methods, assessment methods and resources to 
meet our students’ needs.  The Department has established a number of initiatives to support differentiated learning.  These include the creation 
of different worksheets, the setting of different tasks for particular students, the creation of subject wordlists and glossaries and by using different 
levels of the same textbook. 
 
The Department differentiates in a number of ways: 
 

• by outcome when setting a common task 
 
• by setting differentiated tasks 

 
• by working with individual students or small groups explaining tasks in different ways 

 
• by using learning support materials in class 

 
• by using LSAs where available 

 
 
The Department aims to examine teaching styles and strategies, review resources and material regularly, rethink the tasks we set and modify the 
pace of lessons to suit the ability of the groups we teach.  The Department also attempts to work closely with the Learning Support Department 
and the Learning Support Assistants.   
 
 
 
 
 



 
 
Extension Work 
 
 
The most able students should be stretched and challenged within History lessons. 
 
The most able students should be identified on class profiles and teacher should provide these students with work which is qualitatively different 
to the work done by the majority of the students. 
 
Teachers should use questioning to extend these pupils and where possible these pupils should be used to model work to other students to 
aspire towards. 
 
These students should be considered when planning and delivering lessons and it may be possible for them to follow a different set of activities, 
with much less guidance to achieve the aims of the lesson. 
 
 
 
 



Special Needs Policy 
 
The History Department aims to provide our pupils with a learning environment that will allow all our pupils to achieve their full potential.  We aim 
to encourage our pupils and try to build on their successes to give them a sense of personal achievement and self worth.  We also believe it is 
important to support pupils within the classroom and encourage them to work with each other regardless of their ability. 
 
Implementation 
 
The Department aims to implement the Academy’s Special Needs Policy by: 
 

• ensuring the Department are aware of pupils on the SEN register 
 

• providing a differentiated curriculum, which is suitable for all our pupils. 
 

• resourcing our schemes of work with differentiated materials 
 

• establish a Special Needs link person to liaise with the SEN co-ordinator who will attend SEN meetings as requested 
 

• referring students who are causing concern 
 

• reviewing the progress of SEN students 
 

• working with, and leading, Special Needs Learning Support Assistants 
 

• ensuring IEPs are referred to on a regular basis. 
 

• Class profiles are completed and updated regularly. 
 

• Following the access arrangements for SEN students in exam work within lessons (e.g Laptops or extra time) 
 



History and Literacy 
 
The History Department fully supports the Academy literacy policy.  The Department aims to: 

 
• support the raising of achievement by promoting high standard of literacy in writing; speaking and listening; reading, vocabulary 

and spelling 
 

• create a challenging but supportive learning environment for students 
 

• create a positive literacy climate 
 
The Department aims to implement the policy by: 
 

• making clear to students how they can improve their discussion skills, reading skills and writing skills 
• making the expectations clear in the Department’s schemes of work 
• identifying keywords, explaining their meaning and displaying them in the classroom 
• developing subject strategies to develop literacy 
• using writing frames – examples for some of the assessment questions 
• encouraging students to make use of their literacy passport 
• explaining writing activities clearly and make its purpose known 
• showing students examples of what type of writing is expected 
• giving students the opportunity to complete extended writing 
• encouraging students to proof read their work 
• providing dictionaries in the classroom for student use 
• marking work according to the Academy marking policy. 

 
Literacy mats are available for use during assessments.  
 
 
 
 
 
 
 
 
 
 



Literacy Development:  
 
The History Department’s provision for the improvement of literacy skills. 
 
 
Aims 
 

• to improve reading skills 
 
• to develop subject specific vocabulary through the use of keywords 

 
• to enable students to use specialist vocabulary confidently 

 
• to improve the quality and the content of written work 

 
• to develop speaking and listening skills 

 
• to improve the evaluation skills of students 

 
 
Activities 
 
 

• to hear reading aloud around the class in lessons 
 
• identify keywords for each lesson and incorporate into lessons 

 
• develop comprehension of keywords through discussion, reference and use of keywords 

 
• use writing frames to help students to organise their work and express their ideas in written form 

 
• encourage students to plan their work thoroughly by using spider diagrams and brainstorms 

 
• use glossaries and literacy passports in lessons 

 
 
 



Resources 
 

• use of History story books in lessons 
 
• principal keywords displayed in History classrooms  

 
 

• use of writing frames to assist students to complete pieces of extended writing 
 

• planning sheets to help students to brainstorm their ideas and then organise them 
 

• encourage and remind students to use spell-check and grammar-check facilities when word processing work at home and in 
Academy. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Numeracy 
 
 
The History Department follows the Academy’s numeracy policy.  The Department recognises that numeracy is more than knowing about 
numbers and number operations.  We understand that is about solving numerical problems and being familiar with how numerical information is 
gathered and presented. 
 
The History Department will provide opportunities for pupils to develop the skill of application of number by: 
 

• using dates to calculate the length of time between events 
 
• using dates to calculate how long people live or monarchs ruled 

 
• using census material to look at trends and developments 

 
• measuring and drawing timelines an adding events in the correct places 

 
• interpreting figures and statistics and presenting as graphs and tables 

 
• encouraging students to read numbers correctly when reading around the class 

 
• putting dates in chronological order 

 
• reading graphs, bar charts and pie charts 

 
• using ICT resources with a numeracy base 

 
 
 
 
 
 
 
 
 
 
 



SMSC and British Values 

The Spiritual, Moral, Social and Cultural development of students underpins our VALUED ethos. We enable all of our students to develop into 
self-assured, confident, happy, positive young people. Students develop as learners throughout their time with us. Students are given 
opportunities to talk about their feelings and justify them in both informal and formal settings. They need to be given responsibility and trust to 
develop their confidence. Pupils are encouraged to question things and to balance right and wrong. Through our curriculum we ensure that all 
aspects are delivered and this is enhanced through our pastoral care structure.  
By celebrating achievement through our VALUED Award we encourage pupils to have the confidence to be Versatile, Aspirational, Learned, 
Understanding, Engaged and Determined. 

As part of the Academy’s SMSC provision, focus will be given to promoting British values across the curriculum, including; 

• Democracy 
• The rule of law 
• Individual liberty 
• Mutual respect 
• Tolerance of those of different faiths and beliefs 

 

These foci will be embedded throughout subject areas, PSHE provision during Tutor time and Student Parliament. 

Part of the work on this area also includes challenging pupils, staff or parents expressing beliefs contrary to fundamental British value. This 
includes challenging prejudice based on gender, disability, sexuality, religion and beliefs. 

The VALUED Passport allows students to demonstrate how they meet our core values within school and as members of the local community. 
Once they have completed their Bronze Award they will then build on this towards their Gold Award. 

Here is an example of evidence that could be used: 

Engaged - 
Bronze: Regularly attending Football Training. 
Silver: Mentoring new members to the football team. 
Gold: Leading the football team as captain. 
The student is responsible for completing their own passport and achieving their own unique award. 

By being active members of the school and local community our students will become Valuable members of society.  



 
 
History Department Meetings 
 
 
History Department meetings take the form of workshop sessions and are on the Academy calendar.  The meetings are held in Mr Longhurst’s 
room (213) and start at 3:30pm.  All members of the department are expected to attend.  Agendas are distributed prior to the meeting. 
 
The agenda is largely based on the calendar of events and by items directed by the Head of Department.  Any member of the Department can 
discuss a project or proposal of particular interest to them. 
 
The meetings have a number of purposes.  These include: 
 

• to improve the Department 
• to provide information to staff from line manager meetings and pastoral meetings 
• to plan special events, such as prospective parents evening and taster days 
• to organise field trips 
• discussion of development and action plans 
• to plan new units of study 
• to mark and moderate coursework 
• to discuss the teaching of particular topics 
• to share good practice and successful lesson plans* 
• to plan responses to Academy initiatives 
• to discuss student progress and nominate commendation awards. 

 
The Head of Department will keep minutes of the meetings.  The minutes should note what decisions were reached and who is responsible for 
carrying them out.  Copies of minutes should be distributed to all members of the Department and the line manager. 

                                                                                                                                                                      
  *A rolling timetable for staff will be issued in September for delivery of great lessons. 

 



Stationery 
 
 
Students in Years 7-11 work in an exercise book, which are provided from Department capitation.  Students, however, must replace lost or 
damaged books. 
 
Display work is completed on lined or plain A4 paper. 
 
In upper school folders are available to store students work including practise GCSE papers.  
 



Presentation of Work 
 
Students should present their work following the Academy’s presentation policy.  The Department would like students to achieve high 
presentation standards.  This should include: 
 

 
• all work should be dated 

 
• titles, headings and sub-titles should be underlined using a ruler 

 
• written work should be completed in blue or black pen 

 
• diagrams, pictures and graphs should be drawn in pencil and coloured when required 

 
• writing should be  neat and each line begin at the margin, except new paragraphs 

 
• students should use good grammar as far as possible. 

 
 
 
 
 
 
 
 
 
 
 
 
 



Display 
 
The History Department follows the Academy display policy.  The History Department believes that displays of students’ work is an important 
way to demonstrate and value the achievement of our students.  We firmly believe that display enhances the working environment and provides 
visual stimulation to motivate and encourage students to achieve higher levels of achievement. 
 
Through display work the Department aims: 
 

• to raise achievement and encourage success 
 
• to provide opportunities for students to display their work 

 
• to encourage and develop good presentation skills 

 
• to provide a stimulating and attractive working environment 

 
• to build confidence and self worth 

 
• to recognise and respect other students’ work 

 
• to widen and enhance experience. 

 
 
The work should be organised in a logical and attractive manner.  The work should be clearly labelled showing teaching group.  Displays should 
be changed regularly and should reflect current work. 
 
The Department is responsible for the boards outside the History rooms.  The work should be mounted individually and clearly labelled.  This 
work should be changed on a regular basis. 
 
Keywords for current units of work should be displayed in the History classrooms.  The boards should be covered with backing paper before the 
displays are arranged. 
 
Each teacher is required to have an area to display exceptional pieces of work. 
 
 
 
 



Homework 
 
 
The History Department believes that homework is a proper entitlement for all students.  The Department follows the Academy’s homework 
policy.  The Department believes that the regular setting of homework encourages: 
 

• independent learning 
• self-discipline 
• the consolidation of work 
• completion of coursework 
• research opportunities 
• working partnership between Academy and home and the opportunity to study topic in depth. 

 
 
In History, students are set homework on a regular basis.  All members of the Department should try to adhere to the Academy homework 
timetable, where possible. All homework is to be recorded on ‘GO’. 
 
Teachers could choose to add to the set tasks and set a wide range of meaningful tasks for homework.  These could include: 
 

• library work or research tasks 
• extended writing 
• project work 
• art/display work 
• report writing 
• revision reading 
• re-drafting class work, word processing/improving pieces of written work 
• completing examination type questions 
• completing coursework tasks 
• preparation work for the next lesson 
• source work 
• creative work (making games, models etc). 

 
Teachers must ensure that students are clear about what it is they have to do.  Teachers should write homework instructions on the board and 
insist that students enter the details correctly into their planners.  In lower sets, the Learning Support Assistant should check that the homework 
has been entered correctly.  Teachers should also ensure that sufficient time is allowed to set and record homework.  Homework should be 
appropriately marked following the Academy marking policy. Staff must record all homework’s on Go.  



Departmental policy if a child fails to produce homework 
 
All homework should be recorded on Go.  
 
 

 
 
 
 
 
 
 
 
 



 
Assessment 
 
 
The History Department believes that assessment should be used to: 
 

• encourage students in their learning 
 
• enable students to develop the skills they need to learn and achieve 

 
• extend students by encourage them to aim for success. 

 
 
The Department follows the Whole Academy Assessment Policy.  The Department will use Learning Ladders in the following ways: 
 

• formative – recording what has been achieved and setting appropriate targets 
 
• summative – recording students overall performance 

 
• diagnostic – assessing the strengths and weaknesses of the student and to offer guidance and support 

 
• evaluative – look at the suitability of the curriculum and teaching strategies 

 
• informative – to assist in complaining student reports and for information for parents  

 
• AFL – see enclosures. 

 
 
Assessment at KS3 
 
The Department will set half term assessments once a half term.  Assessment can be of written work, oral work, presentations, display work or 
using other methods.  Staff should make expectations clear when setting the assessment.  Students could record their assessment grades in 
their planners and teachers should record results in their teacher planners.  The information should then be used to help guide teacher 
assessment, which is then reviewed at Department meetings. All assessments will be based on GCSE criteria.  
 
Students must understand how P.E.E.L supports their learning 
 



 
Assessment at KS4 
 
 
The Class teacher will set work for assessment throughout the course.  Assessment can be of written work, oral work, presentations, display 
work or other method.  Staff should make expectations clear when setting the assessment.  Students could record their assessment grades in 
their planners and teachers should record results in their teacher planners.  The information should then be used to help guide teacher 
assessment, which is then discussed at Department meetings.  At least once per half term, staff are expected to formulate a GCSE working at 
grade, which they should use to aid target setting for pupils in their charge. 
 
Students must understand how P.E.E.L supports their learning. 
 
Of particular importance is GCSE Controlled Assessment, and if it is believed that pupils have produced work far below what they are capable of 
them they should be encouraged to improve it.  In cases of serious underachievement, parental contact and detentions may be required to rectify 
this.  The same can be said for homework and work in class. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
AFL OPPORTUNITIES 
 
 
The department is committed to introducing more regular AFL opportunities across the 2 key stages.  This has been done in a formal manner 
with GCSE specification papers tailored to the topics studied.  These formal assessments are based on GCSE specification questions.  The 
format to be followed is that the students are given the assessment, they are then expected to self-assess the work and try to identify how they 
could improve it.  It is then marked by the class teacher with comments indicating what could be done to improve and the mark is recorded in the 
teacher’s planner.  It is what could be done to improve and the mark is recorded in the teacher’s planner.  It is then shared with the student orally. 
 
As part of their performance management targets for this year, each member of the History department is to produce one piece of work per term 
that can be used by students to assess their own work as part of assessment for learning.  These additional tasks will be included in the 
handbook as they are produced and they will be incorporated in the department’s SOW formally following next year’s amendments. 
 
It is intended that AFL becomes part of “everyday” history teaching at Chantry Academy. 
 
Peer and Self Assessment 
 
Pupils are encouraged to use the grading guidance supplied to help assess their own work and help them draw targets for improvement. The 
sheets give pupils an idea of what they need to do to improve.  Pupils are also asked to regularly engage in peer feedback.  This gives pupils 
access to another student’s work which they are asked to read, grade and give feedback on.  This allows pupils to see someone else’s attempt at 
the same question they attempted, from which they can learn.  It also give pupils a chance to use GCSE mark-schemes and consider what 
makes an effective GCSE response.  The feedback is recorded in a different colour pen and is labelled as peer feedback. 
 
 



Equal Opportunities 
 
The History Department is committed to equal opportunities in its work.  The Department accepts the Academy’s Equal Opportunities Policy.  
The History curriculum and its content, process, resources and assessment procedures will be informed by an awareness of equality of 
opportunity for all students.  The Department aims to teach all individuals to their potential and to ensure equal access to the curriculum.  
Through our particular specialism’s we hope to tackle stereotyping and discrimination.  We also aim to make our students more tolerant of others 
and their differences. 
 
A commitment to equal opportunities should be inherent in the Department’s work and staff should be aware of equal opportunities issues when 
selecting and producing resources. 
 
Students and teachers should be encouraged to identify and to comment on example, whether past or contemporary, of unfair gender, racial, 
religious, cultural, sexual or other discrimination and stereotyping.  Some areas of the History curriculum lend themselves especially well to the 
discussion of such topics – for example, work in Year 8 on the slave trade, work in Year 9 on the Black People of America and on the Holocaust, 
or in Year 10 on Life in Nazi Germany making it clear that not only the Jews were persecuted.  
 
All aspects of all the Study Units should be consciously directed at detecting and combating stereotyped images.  The absence of the role of 
women in writing about modern work history should not merely be accepted.  The Department should encourage students to question the 
assumptions they might encounter in textbooks or from their classmates.  The Department believes that all students have the right to expect their 
own experience of life to be positively reflected in their History work.  
 
 
 
 



Self Evaluation 
 
 

• Regular book checks 
- as department in department meetings. 

 
• Regular observations 

- at least every term 
 
• Sharing good practice 

- Department meetings 
 

• Standards monitoring 
- setting targets and decision planning 

 
 
 
 



Inset 
 
All members of the History Department should have access to regular in-service training. 
 
It is the Head of Department’s responsibility to ensure: 
 

• that staff needs and priorities are identified on an annual basis 
 

• that all members of the Department have equality of access to high quality, relevant INSET 
 

• that permission is given by the Department’s line manager in order that the INSET can take place. 
 
Inset might consist of courses in unfamiliar subject-matter, aspects of planning and teaching, new examination courses, special needs and 
differentiation, teaching methods or ICT.  Where History teachers express an interest in other areas, it is still the Head of Department’s role to 
secure appropriate training in these areas. 
 
It is vital that teachers who receive INSET are encouraged to share what they have learned with the other members of the department.  This 
should be done at department workshops. 
 
 
 
 
 
 



History Department Visits 
 
 
The Department recognises the educational value of relevant visit.  The teacher proposing the visit must follow a number of administrative 
procedures to ensure that the visit runs as safely and successfully as possible.  The following points should all be addressed before the visit: 
 

• before any arrangements are made, please discuss with the Head of Department 
 
• check the Academy calendar to make sure that the date of the trip does not clash with other arrangements.  Enter in the 

Academy diary. 
 

• Inform the Department’s line manager and check cover arrangements for the date of the trip 
 

• Read through the Academy’s educational visit policy – in the staff handbook and make sure that all procedures are followed 
 

• The organising teacher should cost the trip.  This must be done carefully, and any hidden extras taken into account 
 

• A letter should be issued to parents.  The letter should contain as many details of the visit as possible, including its date, cost 
and purpose.  The letter should include a reply slip, including a space for parental signature. 

 
• Monies for visit to be paid directly to finance office 

 
• Health and safety forms must be completed and key details of each student going on the trip should be recoded 

 
• Check if insurance is required 

 
• In the case of foreign excursions, the organise must ensure that all passport requirements are known and adhered to 

 
• Put up a notice informing staff and include a list of the students affected.  Mention the visit in morning briefing. 

 
• Inform the kitchen staff of the date of the trip and the number of students 

 
 
 
 
 
 



Health and Safety 
 
 
The health and safety of students and staff within the History Department is of vital importance.  It is the responsibility of all members of the 
Department to ensure that the teaching environment is conducive to the health and safety of students and teachers. 
 
Teachers should: 
 

• ensure that all materials are stored so that they are easily accessible 
 
• ensure that text books are stored carefully to avoid the likelihood of their falling and causing damage or injury 

 
• keep floor areas clear from obstruction 

 
• ensure that all electrical equipment is regularly checked and serviced when necessary 

 
• to ensure that furniture in classrooms is up to standard and all unsuitable furniture is reported to the caretaker and removed 

 
• be aware of the fire drill and follow fire procedures. 

 
  
 
 
 
 
 

 
 
 

 
 
 
 
 
 
 
 



KS3 National Curriculum 
 
Purpose of Study: 
 
A high-quality history education will help pupils gain a coherent knowledge and understanding of Britain’s past and that of the wider world. It 
should inspire pupils’ curiosity to know more about the past. Teaching will equip pupils to ask perceptive questions, think critically, weigh 
evidence, sift arguments, and develop perspective and judgement. 
 
History helps pupils to understand the complexity of people’s lives, the process of change, the diversity of societies and relationships between 
different groups, as well as their own identity and the challenges of their time. 
 
Aims: 
The national curriculum for history aims to ensure that all pupils: 

• Know and understand the history of these islands as a coherent, chronological narrative, from the earliest times to the present 
day: how people’s lives have shaped this nation and how Britain has influenced and been influenced by the wider world 

• Know and understand significant aspects of the history of the wider world: the nature of ancient civilisations; the expansion and 
dissolution of empires; characteristic features of past non-European societies; achievements and follies of mankind 

• Gain and deploy a historically grounded understanding of abstract terms such as ‘empire’, ‘civilisation’, ‘parliament’ and 
‘peasantry’ 

• Understand historical concepts such as continuity and change, cause and consequence, similarity, difference and significance, 
and use them to make connections, draw contrasts, analyse trends, frame historically-valid questions and create their own 
structured accounts, including written narratives and analyses 

• Understand the methods of historical enquiry, including how evidence is used rigorously 
• To make historical claims, and discern how and why contrasting arguments and interpretations of the past have been 

constructed 
• Gain historical perspective by placing their growing knowledge into different contexts, understanding the connections between 

local, regional, national and international history; between cultural, economic, military, political, religious and social history; and 
between short- and long-term timescales. 
 

 
 
 
 
 
 
 
 



The Schemes of Work are not prescriptive and staff are to use their professional judgement in the delivery of those lessons. However the 
assessment criteria remains the same throughout.  

 

AO1  
Demonstrate knowledge and understanding of the key features and characteristics of the periods studied. 
AO2  
Explain and analyse historical events and periods studied using second-order historical concepts. 
AO3 
 Analyse, evaluate and use sources (contemporary to the period) to make substantiated judgements, in the context of historical events studied. 
AO4 
 Analyse, evaluate and make substantiated judgements about interpretations (including how and why interpretations may differ) in the context of historical 
events studied. 

 1.1 1.2 2.1 2.2 3.1 3.2 
Year 
7 

What is 
History? 

What is the difference 
between BC and AD 
What does ‘chronology’ 
mean? 
What types of sources 
are there? 
How do we analyse 
sources? 
What is bias? 
How and why is the 
past represented in 
different ways? 
What are 
anachronisms? 
How can we understand 
the causes and 
consequences of events 
in the past? 

What was the 
impact of the 
Norman 
Invasion? 

What was England like 
before 1066? 
How hard would 
England be to invade? 
Who should be king? 
How strong was 
William’s claim to the 
throne? 
How did William 
prepare for battle? 
Which group of 
soldiers was better 
prepared for battle? 
What happened at the 
battle of Hastings? 
Whose story does the 
Bayeux Tapestry tell? 
 

How did 
William the 
conqueror 
control 
England? 

What was the Harrying 
of the North? 
How important was the 
Domesday Book? 
How did William make 
people loyal to him? 
How effective was the 
feudal system? 
Why did William build 
Motte and bailey 
castles? 
How did castles 
develop? 
How significant was the 
church in Medieval 
England? 
Why was there blood 
on the cathedral floor?  

What were the 
consequences 
of the Black 
Death? 

What was the Black 
Death? 
Who healed the sick? 
What was the impact 
of the plague? 
Why did the Peasants 
Revolt? 
Why did the Peasants 
Revolt fail? 
How did the Black 
death impact on the 
relationships between 
the rulers and the 
ruled? 
 

Was Henry 
VIII a hero or 
a monster? 

How did Henry VII 
deal with his problems? 
What sort of person 
was Henry VIII? 
What was young Henry 
VIII like? 
How strong was the 
catholic church in the 
1500s? 
Why did Henry marry 
six times? 
Why did Henry break 
with Rome? 
Why did Henry close 
the monasteries? 
 
 
 

Were 
Elizabethan 
time a ‘Golden 
Age’? 

Why didn’t Elizabeth I 
want ‘windows into 
mens souls?’ 
How much of a threat 
was Mary Queen of 
Scots? 
How was Elizabeth 
portrayed in paintings? 
Why didn’t Elizabeth 
marry? 
Why did Spain send the 
Armada? 
 



Year 
8 

Why did Britain 
go to war with 
itself?  

What caused the Civil 
War? 
What was the ‘Divine 
Right of Kings’? 
Who won the Civil 
War? 
Why did Parliament win 
the Civil War? 
What should Parliament 
do with Charles? 
Why was the monarchy 
restored? 

How was 
America 
‘made’? 

What are ‘Native 
Americans’?  
Who are the Sioux? 
How important was 
Buffalo? 
How did White settlers 
impact the lives of 
Native Americans? 
What is ‘Manifest 
Destiny’? 
Who are 
homesteaders? 
Was the destruction of 
the Native Americans 
always inevitable? 
 
 

How did Britain 
become a 
democracy? 

Who was 
disenfranchised in the 
19th Century? 
What was the Great 
Reform Act? 
Who were the 
Suffragettes? 
Why do women want 
the vote? 
How does WW1 help 
women to get the vote? 
Have women achieved 
equality in the 21st 
Century?  

How did the 
Industrial 
Revolution 
change Britain? 

What was the 
Industrial 
revolution? 
How did the 
Industrial 
Revolution change 
Britain? 
What were the 
conditions in the 
industrial slums? 
Why were children 
allowed to work in 
factories? 
 
 

What was life 
like for slaves? 

How is slavery 
different from being 
employed? 
Has slavery always 
existed? 
How is slavery 
justified? 
Why do civilizations 
engage in slavery? 
What sort of work 
do slaves do? 
What jobs were 
there? 
How were different 
slaves treated? 
How did slaves 
resist? 

 

What happened 
to the slaves 
after 
emancipation? 

What were the 
arguments put forward 
by abolitionists? 
How did Slavery end? 
What was the 
American Civil War? 
What were the Jim 
Crow Laws? 
How did the lives of 
Black Americans 
change in the 20th 
Century? 
Does the election of 
Barack Obama prove 
that Black people have 
achieved equality? 
  



 
 
 
 
 
 

Year 
9  

Was the 
British Empire 
a force for 
good? 

Why did Raleigh and 
Drake explore? 
How did religion affect 
building of empire? 
How was empire 
justified? 
How was control 
possible over such 
great distances? 
What impact does 
empire have on the 
conquered? 
What impact does 
empire have on the 
conquerors? 
What is the continuing 
relevance of empire 
today? 
 
 

What caused 
the Great 
War? 

Who were the Triple 
Alliance and the Triple 
Entente? 
What was the 
Schlieffen Plan? 
Why did  they ‘dig in’? 
What was life like in 
the trenches? 
What was the Defence 
of the Realm Act? 
Why did the British 
Government need 
conscription? 
Why did the war in 
Europe become a 
‘World War’? 
What new technologies 
were used during 
WWI? 
How did the war affect 
the Home Front? 
Why was there a 
revolution in Russia? 
Why did Germany 
surrender? 
Was the Treaty of 
Versailles fair? 

Was America a 
‘Land of 
Opportunity’ in 
the 1920s? 

Was America a ‘Land of 
Opportunity’ for 
immigrants? 
Was America a ‘Land of 
Opportunity’ for 
women? 
Was America a ‘Land of 
Opportunity’ for black 
People  
Was America a ‘Land of 
Opportunity’ for 
business? (legal and 
illegal!)  
Was America a ‘Land of 
Opportunity’ for all? 
 

How was Hitler 
able to rise to 
power? 

What did the Nazi 
Party stand for in the 
1920s?  
What was the 
significance of the 
1923 Munich Putsch. ? 
Why did the Nazis 
have little success 
before 1929?  
What were the causes 
of success after 1929?  
The impact of the Wall 
Street Crash on 
Germany.  
Why was Hitler invited 
into power?  
How successful were 
Nazi policies towards 
women and the family?  
Were most people 
better off under Nazi 
rule?  

What was the 
impact of 
WW2? 
 

Was WW2 a 
continuation of WW1? 
Why did Britain stand 
alone in 1940? 
What was the turning 
point in the war? 
What is total war, and 
can it be justified? 
Is ‘The Spirit of the 
Blitz’ reality or a myth? 
Was victory inevitable 
after D-Day? 
How destructive is an 
atomic bomb? 
 

 

Why is The 
Holocaust so 
significant? 
 

What were Nazi 
beliefs about race? 
How did the Nazis 
create a racial 
state? 
What was life like 
for Jews in Nazi 
controlled Europe? 
What was the ‘Final 
Solution’ the the 
Jewish Question? 
What were 
conditions like in 
the Ghettos? 
What were the 
consequences of 
the Holocaust for 
the Jews of 
Europe? 
 



  
 POINT  

What is the 
overall point of 
the source? 
What is the 
overall point of 
the question? 

 

EVIDENCE 
Quote from the 
source 
 
 
 

 

EXPLAIN 
What does 
your quote 
mean?  
What extra 
knowledge can 
you bring to 
the answer? 
 
 
 

 

LINK 
Link all of the 
points you 
have made 
back to the 
question.  
 

 Staff are encouraged to use this model to help 
students structure their written responses. 
 
However, the focus on marking should be the 
Historical skill not the literacy. 



 

 

 Thinking Historically –  
I CAN… 

Exploring Interpretations – 
I CAN… 

Historical Enquiry – 
 I CAN… 

9 
 explain the links between events and developments 

that took place in different countries and in different 
periods 

 independently investigate the causes and 
consequences of historical events and situations 

 using historical context to investigate historical 
interpretations to construct a well argued 
assessment 

 consistently produce precise well argued 
descriptions, explanations and assessments 
within a wide frame of historical reference 

 confidently use historical terms both 
reflectively & critically 

 

8 
 independently investigate enquiries about the different 

experiences, ideas, beliefs and attitudes of people in 
the past 

 independently investigate enquiries about historical 
change and continuity within and across periods of 
history 

 

 using historical context to investigate judgements 
made about the significance of events, people and 
places to construct a well argued assessment 
 

 evaluate critically a wide range of sources to 
independently reach well argued 
conclusions 
 

7 
 explain and assess the different experiences, ideas, 

beliefs and attitudes of people in the past to arrive at a 
valid conclusion 

 explain and assess the amount of historical change 
and continuity overtime, questioning whether the 
change amounted to progress to arrive at a valid 
conclusion 

 explain why past events occurred by assessing the 
range of factors, making links between causes and 
effects to reach a valid conclusion 
 

 argue and defend a range of different judgements 
about the historical significance of events, people 
and places 

 argue and defend a range of historical 
interpretations 

 improve methods of investigation by 
suggesting lines of enquiry into historical 
problems and issues 

 critically evaluate sources to independently 
reach reasoned conclusions 

 produce precise and coherent written work 
 confidently use historical terms and reflect 

on the way in which the meaning of terms 
can change overtime 

6 
 begin to explain the amount of change and continuity 

within and across different periods 
 begin to explain the relationships/links between 

causes 
 

 explain how and why people have constructed 
different interpretations of the past 

 select, organise and use relevant 
information to produce well structured 
written work 

 make appropriate use of historical terms 

5 
 begin to explain the different experiences, ideas, 

beliefs and attitudes of men, women and children 
within & across different periods 
 

 begin to explain how the significance of events, 
people & changes has varied due to different 
perspectives/viewpoints 
 

 ask and refine enquiry questions & begin to 
reflect on this process 

 critically evaluate the sources to consider 
their origin, nature & purpose 
 



 
 

4 
 begin to explain the different experiences, ideas, 

beliefs and attitudes of men, women and children 
within & across different periods 

 begin to explain the amount of change and continuity 
within and across different periods 

 begin to explain the relationships/links between 
causes  
 

 investigate the criteria used for making 
judgements about the historical significance of 
events, people and changes 

 begin to explain how and why different 
interpretations of the past have arisen or been 
constructed 
 

 ask and begin to refine their/your own 
questions when investigating historical 
problems and issues 

 evaluate sources to find relevant evidence for 
particular enquiries 

 select, organise and use relevant information 
 use relevant historical terms to produce 

structured work 
 

3 
 describe events, people & some features of past 

societies and periods within a chronological 
framework. 

 begin to recognise & describe the different 
experiences, ideas, beliefs and attitudes of men, 
women and children in past societies 

 begin to recognise and describe change & continuity  
  begin to suggest relationships/links between causes 

 

 begin to recognise why some events, people & 
changes might be judged as more historically 
significant than others 

 suggest some reasons for different 
interpretations of the past 

 begin to suggest your own enquiry questions 
when investigating historical problems & 
issues 

 begin to evaluate/weigh up historical sources 
to find evidence for an enquiry 

 select & arrange information 
 use correct historical terms to support & 

structure written work 

2 
 describe some of the main events, people and 

periods studied and identify where they fit within a 
chronological framework 

 describe characteristic features of past societies & 
periods 

 identify change and continuity within and across 
different periods 

 identify some causes and consequences of the main 
events and changes 
 

 identify and describe different ways in which the 
past has been interpreted 

 find answers to historical questions 
 begin to use information as evidence to test 

hypotheses 
 begin to produce structured written work 
 make appropriate use of dates & terms 

1 
 describe some features of past societies 
 realise that the past is divided into different periods 
 identify similarity & differences between different 

periods of history 
 begin to suggest some causes and results of events 

and changes 
 place events and objects in chronological order 
 identify that the past is different from the present 
 name a few of the main events & people studied 
 begin to recognise that there are reasons why 

people in the past acted as they did 

 begin to identify some of the different ways in 
which the past is represented 

 identify some of the different ways in which the 
past is represented 

 use sources to answer questions and make 
simple observation 

 use sources to answer questions about the 
past that go beyond simple observations 


