
 
 

 

 

 

 

Teaching & Learning Guidelines 

2021-2022 

 

 

 

 

 



 

Teaching & Learning Guidelines 

The details … 

Rationale: 

The guidelines offer clarity about what the expectations of teachers, tutor’s and HLTA’s are, 

working at Chantry Academy. 

 

The key points of ‘Marking – Oracy – Review/New’ have been included in more detail to 

provide context and examples. The guidelines provide clear expectations on consistencies 

and teaching strategies that will be embedded across the Academy. 

 

Whilst the guidelines provide freedom for departments and staff to tailor their craft for the 

benefit of the students, it makes clear the Academy’s expectations. 

 

 

 



 

Teaching & Learning Guidelines 

One-page summary … 

Marking: 
Marking and assessment have two purposes a) students act on feedback to make 

progress and b) it informs future planning, teaching and student learning 

 Teachers have a secure understating of the starting points, progress and context of 

all students 

 Marking should be ‘live’ providing feedback when students need it the most. 

Strategies should allow staff to recognise when students need additional support and 

feedback.  

 Assessments and summative marking should be completed as per the assessment 

calendar and the results used to ‘close the gap’ and inform future planning. 

Oracy: 
Oracy has four key strands that need developing throughout our lessons and curriculum. 

Physical – students develop skills in voice projection and clarity as well as body language. 

Linguistic – students develop a range of tier 2 & 3 vocabulary and language techniques 

Cognitive – students develop skills to support learning e.g. seeking clarification  

Social & Emotional – students develop skills talking to others and build confidence in 

expressing themselves orally. 

 Teachers have a secure understanding of the different aspects of Oracy and plan 

them in lessons 

 Oracy is used in lessons not only to demonstrate learning but to enhance it 

 

Review/New: 
The review/new approach to learning goes beyond simple recap of previous learning. The 

aim is to strategically revisit prior learning to consolidate knowledge and skills, lead to 

better retention of facts/information and provide a basis on which new learning can 

build.  

 Teachers systematically revisit prior learning 

 Teachers ensure there is a variety of techniques used to revisit prior learning and it is 

not just simple repetition 

 New topics are introduced in a coherent and rationalised order, building on students 

prior knowledge 

 Assessment points are used to monitor progress of both new and previously learned 

content.  

 



 

Marking 
1. Teachers have a secure understating of the starting points, progress and context of 

all students 

Make effective use of the data and information available. GO4 schools/SIMS provides 

a range of contextual information that can and should inform lesson planning and 

delivery. 

 

 
 

If SEND, additional guidance and advice on 

how to plan for key students e.g. an EHCP, 

is accessible in shared folder. These should 

be checked and included in all lessons to 

enable SEND to access learning 

appropriately. 

The provision mapping tool can also be 

used to access information and support 

material for key students. Training has 

been provided on this but the SEND team 

can assist if/when needed. 

Teachers will make effective use of both 

formative and summative assessments. 

QLA following assessment points should 

be used to both close the gap by 

addressing misconceptions and inform 

planning of future lessons. 
 



 

Marking 
2. Marking should be ‘live’ providing feedback when students need it the most. 

Strategies should allow staff to recognise when students need additional support 

and feedback.  

In order to maximise the impact of feedback as well to reduce teacher workload, the Academy has 

moved away from the need to mark extensively in student books, although the need to mark key 

assessments still remains.  

Teachers should develop and embed strategies to provide live marking in every lesson to ensure 

misconceptions are picked up and addressed readily. Feedback should be formative and enable 

students to progress 

There are a range of strategies that teachers already use extensively to check learning, question 

students and modify or adapt learning to meet student needs as a result of live assessment. 

                             

 

 

   

 

 

 

Use of RAG cards for students to show 

how they feel about the task i.e Red 

means they require support. 

Use of RAG cards for students to show 

how they feel about the task i.e Red 

means they require support. 

Use of Impero on laptops to look at 

student work, post feedback and share 

with other students. 

Use of whiteboards to support hinge 

questions and identify students who 

need additional support. 

Use of whiteboards to support hinge 

questions and identify students who 

need additional support. 

Other strategies seen include: 

Walking the room and asking targeted 

questions. 

Use of visualisers to show exemplars, 

demonstrate marking and highlight 

common misconceptions 

PearDeck on PowerPoint to provide live 

QA either in lesson or in virtual lessons. 



 

Marking 
3. Assessments and summative marking should be completed as per the assessment 

calendar and the results used to ‘close the gap’ and inform future planning. 

Teachers should complete assessments as per the assessment points published on 

the academic calendar. The assessments are used by the Academy to identify 

strengths and areas for development. The assessments will be used by both SLG and 

ML at line management and challenge meetings. 

 

   
 

 
 

 

 

 

Marking should be subject to moderation in all subjects 

and year groups.  

 This ensures marking is accurate across teaching 

staff  

 Allows for comparison between different groups 

 Ensures ML & SLG correctly identify students who 

need additional support/intervention 

QLA should be used to identify 

strengths/weaknesses in assessments  

 It should inform Close the Gap 

work by addressing misconceptions 

 Allow students to tailor future 

revision and exam prep 

 Refine / adapt SOW if needed 



 

Oracy 
1. Teachers have a secure understanding of the different aspects of Oracy and plan 

them in lessons 

 

 

   
Physical: Teachers should provide opportunities for students to practice talking to peers. 

Support should be given on how to speak with clarity, projection, varied tone and with 

appropriate body language. 

 

 

 
 

   
 

Social: Teachers should develop key social skills through oracy. These include skills such 

as taking turns to talk, understanding the needs of the audience and responding in 

appropriate ways. 

Linguistic: Teachers should develop both Tier 2 

and Tier 3 vocabulary in lessons. 

Subject specific vocabulary (Tier 3) should be 

taught alongside command style words (Tier 2). 

Teaching staff should know what Tier 2 

vocabulary is key in their subject area. 

 

 

Staff can check Tier 2 subject specific vocabulary 

using PiXL Unlock on found in the shared folder  

 
 

Cognitive: Teachers should support students 

in the structure and organisation of talk. Use 

of concept maps and sentence starters can 

be used to support where needed. 

Students apply skills of reasoning and 

develop skills in summarising key concepts. 
 



 

Oracy 
2. Oracy is used in lessons not only to demonstrate learning but to enhance it 

 

 

 
 

 

 

 

 
 

 

 

 

Teachers should ensure students 

discuss their learning wherever 

possible. Where students 

verbalise their responses and 

justify their reasoning, it 

facilitates the student’ ability to 

complete written work to higher 

standard. 

 

To be effective, teachers should ensure 

student led discussions should include 

appropriate vocabulary. 

In Science for example, students have word 

banks enabling them to discuss outcomes 

of practical experiments incorporating both 

tier 3 and tier 2 vocabulary.  

This facilitates learning as provides 

students with a context in which 

vocabulary can be applied 

Teachers should encourage peer to peer 

teaching using techniques such as rally 

coach. Not only is this good for 

providing each other with feedback, but 

by teaching other students, develops 

skills such as consolidation and 

summarising, both of which support 

better retention and recall.  

 



 

Review/New 
1. Teachers systematically revisit prior learning 

Forgetting both knowledge, facts and skills is normal for all learners irrespective of 

age or ability. Teachers should skilfully revisit (review) prior learning and key points 

to enhance retention and ensure knowledge is transferred to the long term memory. 

 

  
 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

Teachers should plan to review 

prior learning over days, weeks, 

terms and even years to ensure 

students can recall information 

and skills when needed. 

 

With every student having a one to one 

device, platforms such as Seneca and 

Mathswatch can enhance learning both in and 

out the classroom.  

With intuitive algorithms, they used spaced 

repetition to ensure students revisit the areas 

they struggle with more regularly. 

Teachers should track the progress made on 

these platforms to enhance engagement as 

well as use the outcomes to inform planning. 

 

 



 

Review/New 
2. Teachers ensure there is a variety of techniques used to revisit prior learning 

and it is not just simple repetition 

 

 

 

 

 
 

Other methods seen in lesson have included: 

Last lesson / Last Week / Last Term 

5-a-day (multi-topic questions) 

‘Geog your memory’ – Geography questions covering previous content 

Name that meme – students providing captions to images relating to prior content 

60 seconds – students have a minute to recall as many facts as they can about a 

previous lesson or topic – students then share with rest of group 

Teachers could use a range of images to 

promote recall of knowledge and facts. 

An example could be the retelling of a 

plot but using visual cues. This 

encourages students to think creatively. 

 

 

The same is also the case in history 

where students should explore lots of 

images of the same thing. 

Teachers should use methods that 

challenge students recall and avoid too 

many leading words. 

 

In Geography for example real life 

photos can challenge student recall 

more than partly labelled diagrams. 

Research has shown that where learning 

and recall is effortful, the amount of 

knowledge retained is increased.  



 

Review/New 
3. New topics are introduced in a coherent and rationalised order, building on 

students prior knowledge, allowing them to make connections in their learning 

and develop a robust schemata  
 

 

 

 

 
 

 

 

 

 

 

Teachers should have an understanding as to the 

overall learning aim i.e. what it is they would like 

students to know at the end of the course/unit. 

Teachers should then gradually build up a 

student’s understanding in a logical and 

progressive manner. 

In PE for example, teachers may teach triple jump 

by teaching the hop, then the hop and step and 

then finally the hop, step and jump. Students start 

to see how one action leads to another. 

The same can be used when teaching other 

subjects such as Pythagoras. The teacher would 

need to decide in what order to teach skills such 

as squaring numbers, recognising parts of a 

triangle as well as subtraction and addition. 

Misconceptions in any skills will mean they will be 

unable to apply them using Pythagoras. 

When building on prior learning, 

teachers should consider the level of 

understanding students demonstrate 

by looking at how knowledge is 

applied. 

Example 

List/identify the key facts of 

photosynthesis 

Explain the process of photosynthesis 

Draw a diagram that outlines the 

process of photosynthesis 

Design a farm building that would 

maximise crop yields justifying your 

choices made 



 

Review/New 
4. Assessment points are used to monitor progress of both new and previously 

learned content. 

 

Teachers should ensure that all assessments completed at key points include both 

new content (recently covered) and content that covers previously learnt topics 

(review). To facilitate the application of skills and knowledge, review questions 

should be varied to ensure students don’t achieve simply by learning answers to 

previously covered topics.  

           

Teachers should record these results 

centrally and share them with students. 

 

Teachers should make effective use of 

the information to identify knowledge 

and skills that students struggle to recall 

and apply. This should inform future 

planning and preparation for future 

assessments. 

 

Students should be supported in using 

this information to facilitate their own 

preparation for future assessment. 


